The Mendip School

The Mendip School: Learning for life - The engagement model and the curriculum.

At The Mendip School we aim to provide our pupils with an engaging and empowering curriculum that meets the
individual needs of the learners.

If by the end of KS1 pupils haven’t met Early Years Foundation Stage goals they may follow the Learning for Life
curriculum. They will have personalised learning goals set in relation to their EHCP objectives. These objectives will
be added to their personalised learning goals on Evidence For Learning (EFL). Staff will use EFL and the engagement
model to make weekly observations to inform progress against targets. Pupils will have at least one formal
observation of their PLG’s a week using the engagement model.

At the heart of our curriculum are unique individual learners. In recognition that our pupils do not learn in a linear
way we have a range of flexible curriculums based on meeting individual pupil needs. Our frameworks include
national curriculum topics, AET frameworks, our ‘L Framework’ and the EQUALS informal, semi-formal and formal
curriculums, National Curriculum and Moving on. Each are used to support setting a range of ambitious and
personalised targets for each pupil alongside input from their parents and other key professionals. Pupils are not on
one fixed curriculum and may work flexibly. Some students with particular skills in some areas may move onto
qualification pathways.

Our focus is to prepare pupils for adulthood and life beyond The Mendip School. Pupils will have regular
opportunities inline with the preparation for adulthood agenda and Gatsby benchmarks.

Evidence of progress towards these targets is demonstrated through our assessment and progress tool, Evidence for

Learning.
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Word Reading

" Tam understand that there is a grapheme]phoneme + T can read accurately by blending sounds in | = | can read accurately by blending sounds in
correspondence, i.e. that letters represent sounds familiar words containing graphemes that | unfamiliar words containing graphemes that |
* 1am beginning to apply phonic knowledge and skills as have been taught have been taught
the route te decode words * I understand that some graphemes have * | am beginning to read some eommen
* I can read aloud books appropriate to my phonic alternative sounds exception words
knowledge and skills * 1 can read contractions of a single syllable e.g. | = | can read words of more than one syllable by
* I can re-read books to build fluency and confidence in 'm, we'll segmenting and blending familiar sounds
word reading * 1 can read and build compound words (e.g. * | can read contractions of a single syllable e.g
* I can select books to read with support bedroom) 'm, we'll. | understand that the apostrophe
* 1 can read books appropriate to my phonic represents the omitted letter(s)
knowledge and skills * 1 can read and sort words with the prefix ‘un’.
* I can re-read books to build fluency and * 1 can choose from a small selection books for
confidence in word reading reading and give reasons for my choice
* I can choose from a small selection

appropriate books lo read

Assessment
The Engagement Model

The engagement model will be used for pupils at KS1, KS2, KS3 and KS4 who are working on our Life Skills
Curriculum. The engagement model works alongside our school assessment systems to mirror and track progress
over time. Pupils will be observed against their PLG’s at least once a week using the engagement model to monitor
and track progress towards their individualised targets.



Exploration

Does the learner build on their initial
reaction to a new stimulus or activity?

Are they responsive to the same stimulus
or activity when it is presented in different

CONtEXtS OF ENVIroNMEnts? «

During a class investigation info melting and
freez g, the learner notices & biock of ice and
reaches out to fouch it

(Year I Science Everyday materials)

When given a drink with ice cubes in it, the
leamner responds By picking up the ice with
their fingers.

Anticipation

Does the leamer anticipate that a familiar
activity is about to start or finish by
interpreting cues or prompts such as
auditory (what they hear), tactile (what <
they feel) and visual (what they see)?

Do they show awareness that a familiar
activity is about to start or finish, even
‘when cues and prompts are reduced?  +

When a PE bag is used as an object of
reference, the leamer responds by coming to
the carpet to get changed for PE

When the object of reference is replaced with a

visual symbol, the leamer uses this along with
the other things they see and hear (such as
|peers getting their PE kits) as the signal to get
ready for PE.

(Same stimulus in the home environment) )
Anticipation is important in measuring the

pupil’'s understanding of cause and effect;
for example, if they do this, then
something will happen. This prepares the
brain and helps with the pupil’s memory
‘and sequencing.

Which stimuli or activities interest the pupil
and motivate them to pay attention and
investigate them further, so that they can
develop new knowledge and skills?

During a science lesson the leamer sustains
attention to plant cress seeds.

Persistence

Can the learner sustain their attention in a

[*stimulus or activity for long enough that
they can actively try to find out more and
interact with it?

Realisation
When presented with a sensory tray of
‘treasure” ftems the kearner chooses items to
transfer fo another c 3

Does the learmer display behaviours that

{r show they want more control of the
stimulus or activity, for example by The learner shows they want to tastes some
stopping it or trying to make changes to it? cress by using intentional changes such as

~ ~ changes in their gaze, posture and hand
Do they show what familiar adults consider s
o be ‘surprise’, ‘excitement’, ‘delight’,
| "amazement’ or ‘fear’?
Does the learmner use newly developed

skills or knowledge in new ways and in
different contexts or environments?

During a treasure hunt activ

makes a high-pitched vocalisation to
demonstrate exciternent when the treasure is
Ffound.

Do they show a determined effort to
[" interact with the stimulus or activity?

Can the learner maintain an activity long
enough to develop, reinforce, and apply
their skills or knowledge so they can
achieve their desired outcome?

Year 3 Science - Plants

(Year 2 core text "How to find Gold’)

Initiation

Does the leaner act spontaneously and
independently during a familiar activity
without waiting for direction? h

When presented with water and measuring
Jugs / containers, the leamer spontaneously
begins pouring water from one container to
Do they show they understand how to another.
create an impact on their environment to

achieve a desired outcome? Maths — capacity

After watching others, the leamer collects
water from a tap and takes it to water plants.

-
Initiation is important to establish how well
the: pupil is developing independence,
which is required for more advanced
progression.

Year 3 science - Plants

Evidence for Learning (EFL)

Evidence for learning provides us with a system to monitor pupil progress over time. Each student will have a
learning journey which will document their time in school. Parents/carers and other professionals in school are able
to log into EFL to upload progress pupils have made. This supports a collaborative approach to learning and
assessment
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Lilou shows a strong interest in books, looking at them
and listening when an adult reads a story.
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Liaising with parents/Personalised Learning Goal (PLG) setting

Progress meetings are held 3 times a year with parents, pupils and professionals to reflect progress against PLGS and
to set new goals. Teachers discuss pupil progress through progress conversations with senior leaders, curriculum
leaders and governors at least 3 times a year.

Most pupils are observed weekly using the engagement model, we are able to evidence progress towards PLGS
during these observations.

Some pupils will have specific subjects tracked against a qualification flight path, regular review meetings ensure
pupils are on track to achieve these qualifications.



